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QUESTION ONE: FICTION

Refer to Text A, “The Kumara Harvest’, on page 2 of the resource booklet to answer this question.
Analyse how the writer explores his connection to the beach setting.

in your answer you should include examples of techniques used in the text, and explain

their effects. (These might include, but are not limited to: contrast, personatl pronouns, and
personification.)
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QUESTION TWO: POETRY
Refer to Text B, “Cloudburst”, on page 3 of the resource booklet to answer this question.
Analyse how the writer explores the ways people cope with a flood.

In your answer you should include examples of techniques used in the text, and explain their
effects. (These might include, but are not limited to: listing, allusion, and personal pronouns.)
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QUESTION THREE: NON-FICTION assessors |
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Merit exemplar 2016

Subject: | English Standard: | 91100 Total score: |17

Grade

Q score

Annotation

This answer provides evidence of a sustained convincing analysis,
which can be seen in reference to the technique of metaphor and the
example “It draws me...”. Here, convincing analysis connects “opening
his senses” and taking in the scenery and experience back to
childhood.

Additionally, repetition is contextually analysed as a technique. This
involves the beach giving the writer “thoughts and memories” and the
strength of his connection being sufficient to keep the world at bay.

This answer provides a convincing analysis in terms of the technique
repetition — “constant use of the word ‘we”, that is as a “community”,

“together”, “no-one was alone ... suffering together”.

Further analysis at this level can be seen in reference to listing, which is
discussed in terms of peoples’ mindsets and thought-processes as
ways of coping.

This answer provides one example of convincing analysis in terms of
the technique of listing which is unpacked in terms of the question
through the variety of poetic genres which the French are said to
dismiss, but which New Zealand does, as part of a “huge difference
between the two country’s [sic] poetry”.




